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School Information

Name

General Information

Al Murooj Scientific Private School

Esis Number

9272

Location Albu Dhabi, MOHAMED BIN ZAYED CITY, ME9, P11
Website http://www.almurooj.ce

Telephone 026669229

Principal MUHAMMAD KAMEL JAMEEL BTAINEH

Inspection Dates

20 to 23 Jan 2025

Curriculum

British




Information On Students

Cycles Cycle 1- Cycle 2 - Cycle 3 - KG
Number of students on roll 854

Number of Emirati students 23

Number of students of determination 28

Largest nationality group of students Egypt - Pakistan - Jordan

Information On Teachers

Number of teachers 57
Nationalities Egypt - Pakistan - Philippines
Number of teaching assistants 9

Changes since the previous inspection

Since the previous inspection, the school’s overall performance judgment has remained Acceptable.

Overall, students’ achievement in Arabic-medium subjects remains unchanged. In Arabic as a first language
(AfL), achievement remains Acceptable in phases 2 and 3, though achievement declines from Good to
Acceptable in Phase 4. In Arabic as a second language (AsL) achievement remains Acceptable across phases 2
and 3. In Islamic education, achievement remains Good across phases 2, 3, and 4. Similarly, the achievement of
UAE social studies remains Good in phases 2 and 3.

In contrast, students’ achievement in English-medium subjects has shown overall improvement, with some
phases showing progress, others maintaining previous performance levels and none experiencing regression. In
English, students’ achievements remain Acceptable in phases 1 and 2, and Good in Phase 3. In mathematics,
students’ achievement in Phase 1remains Acceptable, however,r it improves to Good in phases 2 and 3, and to
Very Good in Phase 4. In science, achievement remains Acceptable in Phase 1 and improves to Good in phases 2
and 3. In Phase 4, attainment improves from Acceptable to Good, while progress remains Good. The higher levels
of achievement seen in Phase 4 in mathematics and science correspond with the high grades students have
attoined in IGCSE (Cambridge International General Certificate of Secondary Education) examinations.

As a result of improved achievement in subjects, learning skills have also shown improvement, with phases 2 and
3 progressing from Acceptable to Good, while in Phase 1, they have been consistently maintained as Acceptable
and Good in Phase 4. This performance is further supported by a focus on enhancing learning through a series of
well-plonned professional development. Students communicate their learning clearly and collaborate effectively
to improve their own achievement and support others.



Students' personal and social development and innovation skills were not evaluated in the previous inspection on
but are now included in this inspection. Students' personal development is now evaluated as Acceptable,
reflecting a developing sense of responsibility and self-reliance. Students’ understanding of Islamic values and
awareness of Emirati and world cultures is judged as Good, with ongoing efforts to integrate cultural appreciation
within the curriculum. Students’ social responsibility and innovation skills are Acceptable in phases 1 and 2 and
Good in phases 3 and 4. Students are increasingly participating in initiatives that support conservation beyond the
school, building their understanding of how economic decisions impact environmental sustainability.

The quality of teaching for effective learning remains Acceptable in Phase 1 and Good in Phase 4. Since the
previous inspection, teaching has improved from Acceptable to Good in phases 2 and 3. Teachers in phases 2, 3,
and 4 apply their subject knowledge effectively and use a range of suitable strategies to engage and motivate
students to learn successfully. However, differentiated instruction for different groups of students remains an
area for development. Assessment practices remain at Acceptable, they adequately track students’ progress,
with increasing use of internal assessment data to monitor performance. However, assessment tasks related to
students’ learning objectives need to be further embedded.

Curriculum design, implementation and adaptation were not evaluated in the previous inspection, they are now
evaluated as Acceptable, reflecting adequate rationale clarity and curriculum development of knowledge and
skills. Continuity and progression across the phases of education build on previous curriculum content. Each
educational phase has one or two curriculum programs that develop students’ knowledge, understanding, and
appreciation of the heritage of the UAE, though opportunities for enterprise and innovation could be expanded.

Health and safety measures, including child protection and safeguarding policies, remain Good. All staff know
how to safeguard students and follow procedures in the event of a child protection issue arising. As a result,
students feel safe and are confident to report any concerns. However, the quality of risk assessments of different
activities needs to be strengthened. Care and support for students remain at Good. While students with additional
learning needs, including students of determination and those with gifts and/or talents (G/T) are identified, they
do not always receive support that is accurately matched to their needs. Well-being initiatives are in place, but a
more structured and proactive approach is needed to address holistic support that ensures improved personal
ond academic outcomes.

While the effectiveness of leadership and management has improved from Acceptable in the previous inspection
to Good, Leadership and Management continue to be rated as Acceptable in four out of 5 elements. Leaders at
all levels, including the principal, ensure the continuity in the school’s strategic direction. Self-evaluation (SEF),
using both internal and external data, is increasingly, yet inconsistently used in the school’'s improvement
planning. Yet, school leaders have a realistic view of the majority of its key priorities, such as high rates of staff
turnover. The school involves parents in some aspects of their children’s learning and school life. Governance
includes representation from the majority of stakeholders, though they are proactively working on improving SEF
systems to exert a more positive influence on the school’s leadership and direction.

The school’s efforts towards meeting their targets on
international assessments: TIMSS, PISA, PIRLS

The school actively benchmarks students’ attainment against international standards by participating in
international assessments, including PIRLS, TIMSS and PISA, enabling the school to evaluate students'
performance against international expectations.

The school does not have data for the most recent Progress in International Reading Literacy Study (PIRLS)
assessment; however, it continues to prepare students for this international benchmark through focused literacy
instruction and curriculum development. School leaders ensure that TIMSS and PISA targets are embedded within
the school development plan. To support attainment, professional development for teachers emphasizes
improving questioning techniques aligned with international assessment expectations. Additionally, students are
guided on understanding rubrics and identifying high-mark questions in assessments and examinations. The
curriculum is continuously refined to align with international assessment frameworks, fostering deeper
conceptual understanding and preparing students to perform competitively against global benchmarks.



Performance in standardized and international assessments

The following section focuses on the school’s performance in standardized and international assessments.

Standardized Assessments

Results of the Granada Learning Progress Test of the AY2023/24 for students from years 4 to 10 indicate that less
than three-quarters of students attained in line with international standards in phases 2 and 3 in English (GL-PTE),
mathematics (GL-PTM) and science (GL-PTS).

International Assessments: TIMSS, PISA, PIRLS

15-year-old students participated in the PISA 2022 international assessments. In reading literacy, the school
scored below their target of 500 and below the international average with an actual score of 457.7. Similarly, in
scientific literacy, the school did not meet their target of 500 or the international average, with actual results of
478.4. In mathematical literacy, while the school slightly exceeded the international average, they did not meet
their target of 500, with actual results of 475.6.

Year 5 and Year 9 students participated in TIMSS 2023. In Year 5 mathemaitics, the school exceeded the target of
451.39, with actual results of 485.27. In Year 9 mathematics, the school did not meet the target of 523.47, with
actual results of 516.48. In Year 5 science, the school exceeded the target of 451.06, with actual results of 479.04.
Similarly, in Year 9 science, the school exceeded the international target of 523.18, with actual results of 525.75.

In PIRLS 2021, Year 5 students attained a score of 468.38 which is within the low international benchmark range.

Reading

The school has one spacious school library which serves all of the phases in addition to reading cornersin a
minority of classrooms. There is a suitably qudlified librarion who manages the library and works alongside
teachers in library lessons. The library features 1315 books in English and 109 books in Arabic, including fiction, non-
fiction and reference books. Additionally, the library presents books which promote awareness of UAE culture,
society and heritage, and books that broaden students' understanding of diverse global cultures.

The arrangement of books is thoughtfully plonned to ensure age-appropriate access to both fiction and non-
fiction materials. Students use the two desktop computers for research, though the library currently lacks
electronic books and online reading platforms. The space is furnished with a combination of desks, tables and
comfortable seating to support both collaborative study and recreational reading.

Student-written book reviews, displayed in both English and Arabic, further enrich the library environment. The
librarion maintains records of student book selections, documenting both the quantity and variety of materials
read.

Teachers use a reading scheme aligned to the school’s curriculum for Arabic and English, to promote reading and
to assess students’ reading progress. Regular opportunities for students to read aloud in class help improve
pronunciation and fluency. In Phase 1, teachers focus on developing students’ word recognition skills, and they
promote reading to encourage students to build comprehension of more challenging sentences and stories. In
Phase 1, teachers prioritize the development of word recognition skills and encourage reading to enhance
comprehension of increasingly complex sentences and stories. Across all phases, teachers emphasize the
importance of punctuation and grammar, encouraging students to pay close attention to these elements in their
course books and story books.



The school’s reading plan is integrated into the overall school development plan. School leaders maintain open
communication with parents regarding their children's reading progress and actively encourage parents to foster
reading habits at home.

Strengths of the school

Students in higher phases exhibit well-developed learning skills that contribute to strong progress in core
subjects.

Students in all phases demonstrate a clear understanding of Islamic values and awareness of Emirati culture
ond heritage.

Most teachers in the upper phases consistently apply their subject knowledge and effective pedagogicall
practices to facilitate students' progress in core subjects.

Student safety is prioritized through well-established and effective safeguarding protocols, encompassing
child protection.

Positive staff-student relationships are evident throughout the school.

Leaders at all levels, including the principal, set a clear strategic direction and promote a vision that is shared
by the whole school community.

Key Recommendations

1. Raise students’ achievement, teaching and assessment to become at least good or better, by:

ensuring teachers plan engaging lessons, provide motivating learning environments and use time and
resources skKillfully to enable all groups of students to be very successful learners.

ensuring planning systematically includes regular opportunities for students to develop their critical thinking,
problem-solving, inquiry and independent learning skills, particularly in Phase 1.

empowering teachers with a toolkit on highly effective strategies that meet the individual needs of students,
ensuring they consistently provide specific levels of challenge and support.

elevating data analysis systems to frequently monitor and identify trends, patterns of attainment for
individual and different groups’ progress, as well as areas of concern.

strengthening the use of formative and summative assessment data in lesson planning to ensure individuall
learning needs of most students are met, particularly in Phase 1.

providing more regular opportunities for students to assess their own work and to reflect on how much they
have achieved.

2. Improve students' performance in international assessments by:

developing students' critical thinking, problem-solving, inquiry, and independent learning skills through
systematic planning and targeted activities.

integrating test-style questions into regular assessments and providing consistent practice opportunities
within lessons to enhance students' familiarity with international assessment formats.

incorporating test-taking strategies and practice assessments to familiarize students with international
assessment formats and expectations.



3. Elevate the level of inclusivity in the school, by:

elevating systems for tracking individual achievement and the progress of groups, so that perceived gaps in
learning can be fully addressed.

strengthening subject leaders’ understanding of best practices in curriculum planning and adaptation,
alongside the Head of Inclusion.

establishing rigorous systems to identify students with additional learning needs, including students of
determination.

providing effective support and interventions for students with additional learning needs and those who are
gifted and/or talented, ensuring tiered systems of support that are tracked and monitored for impact.
ensuring teachers implement their plaons to provide modified work to meet the diverse needs of all learners.

4. Improve aspects of leadership to raise effectiveness to at least a good level, by:

ensuring that subject leaders and heads of department fully understand their responsibilities for improving
students’ personal and academic achievements.

enhancing school leaders' knowledge of curriculum processes to ensure curriculum design, implementation
ond adaptation meet the needs of all students.

ensuring all the necessary curriculum linked resources are made available to the school.

improving SEF systems so that they identify areas for improvement as well as strengths of provision.
ensuring that teachers have clear expectations about quality of presentation and content of students’
written work and how it should be responded to.

extending the role of parents as partners so they know how they can help their children’s personal and
academic achievement at home.

ensuring that governors regularly monitor all aspects of provision and hold school leaders to account
through rigorous key performance targets.



Overall School Performance: Acceptable

PS1: Students’ achievements

Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Not Applicable Good Good Good
Islamic
Education
Progress Not Applicable Good Good Good
Attainment Not Applicable Acceptable Acceptable Acceptable 1
Arabic as a first
language
Progress Not Applicable Acceptable Acceptable Acceptable 1
Arabic as @ Attainment Not Applicable Acceptable Acceptable Not Applicable
second
language
gudg Progress Not Applicable Acceptable Acceptable Not Applicable
Attainment Not Applicable Good Good Not Applicable
UAE Social
Studies
Progress Not Applicable Good Good Not Applicable
Attainment Acceptable Acceptable Good Very Good I
English
Progress Acceptable Acceptable Good Good
Attainment Acceptable Good I Good I Very Good I
Mathematics
Progress Acceptable Good I Good t Very Good t
Attainment Acceptable Good I Good I Good I
Science
Progress Acceptable Good I Good t Good
Learning Skills Acceptable Good I Good t Good




PS2: Students’ personal and social development, and their innovation skills

Cycle1

Cycle 2

Cycle 3

Personal
Development

Acceptable

Acceptable

Acceptable

Acceptable

Understanding of
Islamic values and
awareness of
Emirati and world
cultures

Good

Good

Good

Good

Social responsibility
and innovation skills

Acceptable

Acceptable

Good

Good

PS3: Teaching and Assessment

KG Cycle1 Cycle 2 Cycle3
Teaching for Acceptable Good t Good t Good
effective learning P
Assessment Acceptable Acceptable Acceptable Acceptable

PS4: Curriculum

KG Cycle1 Cycle 2 Cycle3
Curr!culum de5|gr:\ Acceptable Acceptable Acceptable Acceptable
and implementation
Curriculum
adaptation Acceptable Acceptable Acceptable Acceptable




PS5: The protection, care, guidance and support of students

Health and safety,
including
arrangements for Good Good Good Good
child protection /
safeguarding

Care and support Good Good Good Good

PSé: Leadership and Management

The effectiveness of leadership Good t

School self-evaluation and improvement planning Acceptable
Parents and the community Acceptable
Governance Acceptable
Management, staffing, facilities and resources Acceptable




Inspection findings

PS1: Students’ achievements

Islamic Education

A number of areas are evaluated by inspectors when evaluating students’ attainment and progress in Islamic
Education. These include the following:

w

Holy Qurian Islamic values Seerah (Life Faith Identity Humanity and
and Hadeeth and principles of the Prophet the universe
PBUH)
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Not Applicable Good Good Good
Islamic
Education
Progress Not Applicable Good Good Good
Findings:

¢ The school’s analysis of internal assessment data at the end of the AY2023/24 against the Ministry of
Education (MoE) curriculum standards for Islomic education indicates that most students in phases 2, 3 and
4 attain levels that are above curriculum standards. These high levels of attainment are not in line with
students' knowledge and skills observed in lessons and students' work.

e The school has no external national or international assessments for Islamic education.

¢ |nlessons and their recent work, the majority of students in phases 2, 3 and 4 demonstrate levels of
knowledge and understanding of Islamic principles, values, the Holy Qur’an and Hadeeth that are above
curriculum standards.

e Over the past three years, the school’s internal assessment data indicates that attainment has consistently
been outstanding across phases 2, 3 and 4.

¢ The school’s analysis of internal assessment data for the AY2023/24 indicates that most students in phases
2, 3 and 4 make better than expected progress in relation to their starting points at the beginning of the
academic year and against the curriculum standards.

¢ |nlessons and their recent work, the majority of students across phases 2, 3 and 4 make better than
expected progress in relation to appropriate learning objectives that are aligned with curriculum standards.

e The school's analysis of internal assessment data reflects variations in students’ progress across different
groups, including boys, girls and Emirati students. While boys make acceptable progress in phases 2 and 3,



girls make weak progress in the two phases. Emirati students make good progress in Phase 3 and
acceptable progress in Phase 2. However, the school has not provided data on the progress of the different
groups of students in Phase 4. Additionally, it has not identified and analyzed the progress of low- and high-
attainers, students with additional learning needs, including students of determination, as well as gifted and
talented students across phases 2, 3 and 4.

Next Steps:

1. Provide students in phases 2 and 3 with more opportunities to apply their knowledge of Islomic concepts to
real-world situations.

2. Develop students' critical thinking skills in phases 3 and 4 by engaging them opportunities to further explore
the application of Islamic values to contemporary global issues.

3. Improve students' accuracy and fluency in Tajweed application across all phases, ensuring consistent
mastery of recitation skills.



Arabic as a first language

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in

Arabic language. These include the following:

Listening Reading Writing
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Not Applicable Acceptable Acceptable Acceptable 1
Arabic as a first
language
Progress Not Applicable Acceptable Acceptable Acceptable 1
Findings:

e The school’s analysis of internal assessment data at the end of the AY 2023/24 against the Ministry of
Education (MoE) curriculum standards for Arabic as a first language (AfL) indicates that most students in
phases 1, 2 and 3 attain levels that are above curriculum standards, while most students in Phase 4 attain
levels that are in line with the standards. The high levels of attainment in phases 1, 2, and 3 do not align with
students' knowledge and skills observed in lessons and students' work.

¢ The school has no external national or international assessments for Arabic as a first language.

® |nlessons and their recent work, most students attain levels in line with curriculum standards in reading
fluency, listening comprehension, speaking and writing in phases 2, 3 and 4.

e Over the past three years, the school’s internal assessment data is variable across the phases. In Phase 2,
attainment has fluctuated, declining from outstanding in the AY2021/22 to very good in the AY2022/23, and
improving back to outstanding in the AY2023/24. In Phase 3, attainment is very good in the AY2021/22, it
declines to acceptable in the AY2022/23 and improves again to outstanding in the AY2023/24. However, in
Phase 4, attainment declined from outstanding in the AY2021/22 and AY2022/23 to acceptable in the
AY2023/24.

¢ The school’s analysis of internal assessment data for the AY2023/24 indicates that the large majority of
students in Phase 3 and the majority of students in Phases 2 and 4 make better than expected progress in
relation to their starting points at the beginning of the academic year and against curriculum standards.

® |nlessons and their recent work, most students in phases 2, 3 and 4 make the expected progress in relation
to appropriate learning objectives that are aligned with curriculum standards.

® The school’s analysis of internal assessment data indicates a variation in the progress of groups of students
across phases. While boys make outstanding progress in Phase 3, they make very good progress in Phase 4
and good progress in Phase 2, while girls make very good progress in phases 2 and 3, and good progress in
Phase 4. Emirati students’ progress in Phase 4 is not analyzed by the school. In phases 2 and 3, they make



very good and outstanding progress respectively. Data also indicates that gifted and talented students
make outstanding progress in Phase 2, however, no gifted and talented students are identified in the other
phases. The school does not analyze the progress of low and high attainers and students with additional
learning needs, including students of determination in Arabic as their first language.

Next Steps:

1.

Strengthen grammar application to enhance accuracy in both spoken and written communication in phases
2, 3,and 4.

. Improve reading fluency to support comprehension and vocabulary acquisition in phases 2 and 3.

Develop extended writing skills to improve students’ ability to construct well-structured, cohesive texts in
phases 3 and 4.



Arabic as a second language

Subject KG Cycle1 Cycle 2 Cycle 3
Arabic as a Attainment Not Applicable Acceptable Acceptable Not Applicable
second
I

anguage Progress Not Applicable Acceptable Acceptable Not Applicable
Findings:

The school’s analysis of internal assessment data at the end of the AY2023/24 against the Ministry of
Education (MoE) curriculum standards for Arabic as a second laonguage (AsL) indicates that most students in
phases 2 and 3 attain levels above curriculum standards. These high levels of attainment are notin line with
students’ knowledge and skills observed in lessons and in students’ work.

The school has no external national or international assessments for Arabic as a second language.

In lessons and their recent work, most students attain levels in-line with curriculum standards in reading
fluency, listening comprehension, speaking and writing in phases 2 and 3.

Over the past three years, the school’s internal assessment data indicates that attainment in Phase 2
improved from very good in the AY2021/22 to outstanding in the past two academic years. Whereas in
Phase 3, attainment has been consistently outstanding over the past three academic years.

The school’s analysis of internal assessment data for the AY2023/24 indicates that most students in phases
2 and 3 make better than expected progress over time in relation to their starting points at the beginning of
the academic year and against curriculum standards.

In lessons and their recent work, most students in phases 2 and 3 make the expected progress in relation to
appropriate learning objectives that are aligned with the curriculum standards.

The school does not disaggregate data to track the progress of different student groups, including those
with additional learning needs, students of determination, and gifted and/or talented students.

Next Steps:

1.

2.

3.

Improve pronunciation through increased listening and speaking practice in phases 2 and 3.
Enhance fluency in reading and speaking through more structured activities in phases 2 and 3.

Develop grammatical accuracy in speech and writing to reduce errors influenced by the mother tongue in
phases 2 and 3.




UAE Social Studies

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
social studies. These include the following:

2 ® B P

1l

National Citizenship Government Values and The individual The national
identity | ethics ! andsociety economy
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Not Applicable Good Good Not Applicable
UAE Social
Studies
Progress Not Applicable Good Good Not Applicable
Findings:

e The school’s analysis of internal assessment data at the end of the AY2023/24 against the Ministry of
Education (MoE) curriculum standards for UAE social studies indicates that most students in phases 2 and 3
attain levels above curriculum standards. These high levels of attainment are not in line with students’
knowledge and skills observed in lessons and in students’ work.

e The school has no external national or international assessments for UAE social studies.

¢ In lessons and their recent work, the majority of students in phases 2 and 3 demonstrate knowledge, skills
and understanding above MoE curriculum standards in Citizenship, Values and Ethics, National Identity and
the Individual and Society.

e Over the past three years, the school’s internal assessment data indicates that students’ attainment has
consistently been outstanding.

¢ The school’s analysis of internal assessment data for the AY2023/24 indicates that most students in phases
2 and 3 make better than expected progress over time and in relation to their starting points at the beginning
of the academic year.

¢ |nlessons and their recent work, the majority of students in phases 2 and 3 maoke better than expected
progress against learning objectives that are aligned with curriculum standards.

* The school’s analysis of internal assessment data indicates that while boys and girls make acceptable
progress in Phase 2, they both make weak progress in Phase 3. Data also indicates that Emirati students
make outstanding progress in Phase 2, however, they make good progress in Phase 3. The school does not
disaggregate data to track the progress of low and high attainers, students with additional learning needs,
including students of determination and gifted and talented students.



Next Steps:

1.

Deepen understanding of subject-specific concepts and terminology, enabling students to confidently
make links to their prior knowledge.

Develop students' critical thinking and analytical skills by engaging them in debates, discussions, and
research projects that explore complex topics and diverse perspectives.

Implement differentiated instruction to ensure that all students, including low- and high-attainers, are
appropriately challenged and supported to make the progress they are capable of.



English

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
English language. These include the following:

HELLO |

@welcome

o

Speaking Listening Reading Writing
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Acceptable Acceptable Good Very Good t
English
Progress Acceptable Acceptable Good Good
Findings:

The school’s analysis of internal assessment data at the end of the AY2023/24 against the Early Years
Foundation Stage (EYFS) learning standards for Phase 1 and the National Curriculum of England (NCfE)
curriculum standards for phases 2 and 3 in English, indicates that most students across phases attain above
curriculum standards.

The school does not administer external national or international English assessments in Phase 1. GL-PTE
assessment results of the AY2023/24 indicate that less than three-quarters of students in phases 2 and 3
attain levels in line with international standards. In the IGCSE examinations, the large maojority of students in
Year 11 attained levels above international standards at the end of the AY2023/24. 15-year-old students who
participated in PISA 2022 scored 457.7 in reading literacy which is below the school set target and the
international average. In PIRLS 2021, Year 5 students attained within the low international benchmark range.

In lessons and their recent work, most students in phases 1and 2 demonstrate knowledge, skills and
understanding in line with curriculum standards, while the majority of students in Phase 3 attain levels above
curriculum standards.

Over the past three years, the school’s internal assessment data has fluctuated, with a similar trend across
phases 1, 2 and 3, where students’ attainment declines from outstanding in the AY2021/22 to very good in
the AY2022/23 improves back to outstanding in the AY2023/24. Trends in the GL-PTE examination over the
past three years indicate regression in Phase 2 from very good in the AY2021/22 to weak in the past two
academic years and consistently weak attainment over the past three years in Phase 3.

The school’s analysis of internal assessment data for the AY2023/24 indicates that the large maojority of
students in phases 1, 2, and 3 make better than expected progress from their starting points at the beginning
of the academic year and against curriculum standards. In the GL-PTE assessments, less than three-
guarters of students in phases 2 and 3 make the expected progress in relation to individual starting points.

In lessons and their recent work, while most students in phases 1 and 2 make expected progress, the
majority of students in Phase 3 make better than expected progress in relation to learning objectives that
are aligned with curriculum standards.



e The school’s analysis of internal assessment data to track the progress of different groups of students
indicates that while boys make very good progress in phases 1, 2 and 3, girls make outstanding progress in
Phase 2 and very good progress in phases 1 and 3. Emirati students make very good progress in Phase 2 and
good progress in Phase 3 with no data of their progress in Phase 1. Data also indicates that low attainers and
high attainers make outstanding progress in phases 1and 2 with no data of their progress in Phase 3.
Students with additional learning needs, including students of determination make weak progress in Phase 2.
However, no students with additional learning needs, including students of determination are identified in the
other phases or gifted and talented students across all phases.

Next Steps:

1. Address weak progress in Phase 2 by implementing targeted interventions for students with additional
learning needs.

2. Ensure comprehensive data tracking for all student groups across all phases, including gifted and talented
students.



Mathematics

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
the language. These include the following:

A=
L +5(yx12)= o A|

&

&

B

Number and 3 Space and Change relationship, 3 Uncertainty, 3 Mathematical
quantity 3 shape algebra and . chance,dataand :  thinking: formulating,
and their use : trigonometry : data display : employing and

interpreting

Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Acceptable Good I Good t Very Good t
Mathematics
Progress Acceptable Good I Good I Very Good I
Findings:

e The school’s analysis of internal assessment data at the end of the AY2023/24 against the Early Years
Foundation Stage (EYFS) learning standards for Phase 1 and the National Curriculum of England (NCfE)
curriculum standards for phases 2, 3 and 4 in mathematics indicates that most students in phases 1, 2 and 3
ond the maojority of students in Phase 4 attain above curriculum standards.

¢ The school does not administer external national or international mathematics assessments in Phase 1.
Results of the GL-PTM of the AY2023/24 indicate that less than three quarters of students in phases 2 and 3
attained levels in line with international standards. In the Cambridge IGCSE examinations, the majority of
Year 11 students in Phase 3 attained levels above international standards at the end of AY2023/24. In
Cambridge AS and Advanced (A) Level mathematics, the majority of students in Phase 4 attained above
international standards.

¢ 15-year-old students who participated in PISA 2022 exceeded the international average with o score of
475.6, however, did not meet the school target of 500. In TIMSS 2023, Year 5 students exceeded the school
target of 451.39 in mathematics with a score of 485.27. However, Year 9 students did not meet the target of
523.47 with an actual score of 516.

¢ |nlessons and their recent work, most students in Phase 1 demonstrate mathematical knowledge, skills, and
understanding in line with curriculum standards, while the majority of students in phases 2 and 3, and the
large majority in Phase 4, attain above curriculum standards. Students demonstrate a basic understanding
of number sense and exhibit competency in fundamental mathematical operations. They cpply
mathematical thinking to concepts such as fractions and algebra, with increasing complexity in higher
phases. However, across all phases, problem-solving skills require further development, including identifying
appropriate operations for word problems and utilizing mathematical instruments to construct visual
representations.

e QOver the past three years, the school’s internal assessment data indicates that students’ attainment has
been consistently outstanding in phases 1 and 2. In Phase 3, attainment indicates an improvement from very
good in the AY2021/22 and AY2022/23 to outstanding in the AY2023/24. Similarly, in Phase 4, attainment also
demonstrates an improvement from acceptable in the AY2021/22 and AY2022/23 to good in the AY2023/24.
Trends in the GL-PTM examination over the past three years indicate regression in attainment across



phases 2 and 3. In Phase 2, students’ attainment regressed from good in the AY2021/22 to weak in the past
two years. Whereas in Phase 3, attainment followed a downward trend, regressing from outstanding in
AY2021/22 to good in the AY2022/23, before further declining to weak in the AY2023/24.

The school’s analysis of internal assessment data for the AY2023/24 indicates that the large majority of
students across all phases maoke better than expected progress from their starting points at the beginning of
the academic year and against curriculum standards. In the external GL-PTM assessments, less than three-
guarters of students in phases 2 and 3 make the expected progress over time.

In lessons and their recent work, most students in Phase 1 make the expected progress, whereas the
majority of students in phases 2 and 3 and the large majority in Phase 4 maoke better than expected progress
in relation to learning objectives that are aligned with curriculum standards and in their work.

The school’s analysis of internal assessment data to track the progress of groups of students indicates that
boys and girls make outstanding progress in Phase 1. In Phase 2, while girls, low attainers, and high attainers
make outstanding progress, boys and Emirati students make very good progress, and students with
additional learning needs, including students of determination make weak progress. In Phase 3, boys, girls,
and Emirati students make very good progress, however, in Phase 4 boys make outstanding progress while
girls make acceptable progress. Gifted and talented students are unidentified across all phases, while
students with additional learning needs, including students of determination, are unidentified in phases 1, ,3
and 4. Additionally, data for the progress of low and high-attainers in phases 3 and 4 and Emirati students in
phases 1 and 4 is not disaggregated by the school.

Next Steps:

1.

Strengthen problem-solving skills across all phases to improve students' ability to interpret and apply
mathematical concepts in word problems.

Develop accuracy in using mathematical instruments across all phases to ensure proficiency in constructing
diagrams, tables, and graphs.

Provide students with additional learning needs, including students of determination, the required support to
accelerate their progress.



Science

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
science. These include the following:

Scientific thinking, Ability to draw Application of science
inquiry, and conclusions and to technology, the
investigative skills communicate ideas environment and society
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Acceptable Good I Good I Good I
Science
Progress Acceptable Good I Good t Good
Findings:

¢ The school’s analysis of internal assessment data at the end of the AY2023/24 academic year, against the
Early Years Foundation Stage (EYFS) learning standards for Phase 1 and the National Curriculum of England
(NCTE) curriculum standards for phases 2, 3 and 4 in science, indicates that most students in phases 1, 2 and
3 attain above curriculum standards. In Phase 3, while most students attain above curriculum standards in
biology, the large majority attain albove curriculum standards in physics and chemistry. In Phase 4, most
students in physics and the majority in biology attain above curriculum standards, whereas less than three-
guarters of students attain in line with expectations in chemistry.

®¢ The school does not administer external national or international science assessments in Phase 1. GL-PT
assessment results of the AY2023/24 indicate that less than three-quarters of students in phases 2 and 3
attained levels in-line with international standards. IGCSE results of Year 11 students in Phase 3 at the end of
the AY2023/24 indicate that a majority of the students attained above international standards in physics,
while a large maojority attained above international standards in chemistry, and less than three quarters
attained in line with international standards in biology. In Phase 4, AS and Advanced (A) Level examinations
results at the end of the AY2023/24 indicate that most students attained above international standards in
physics. In chemistry, less than three-quarters of students in Phase 4 attained in line with international
standards, while in biology the majority attained above curriculum standards.

¢ Fifteen-year-old students who participated in the PISA 2022 assessment achieved a scientific literacy score
of 478.4, which is below both the international standard and the school’s target of 500. In the TIMSS 2023
results, Year 5 students scored 479.04 in science, surpassing the school’s target of 451.06. Similarly, Year 9
students exceeded the school’s target of 523.18 with a score of 525.75.

¢ |nlessons and their recent work, most students in Phase 1 demonstrate scientific knowledge, skills and
understanding in line with curriculum standards, while the majority of students in phases 2, 3 and 4 attain
above the curriculum standards. In Phase 1, students demonstrate a clear understanding of basic scientific
concepts and can make simple observations and predictions. However, their ability to explain cause-and-
effect relationships based on their observations is underdeveloped. In Phase 2, students apply scientific
inquiry skills to engage in investigations. While they can describe observations, a few struggle to justify their



conclusions using scientific reasoning. In Phase 3, students demonstrate proficiency in accurately
representing molecular structures; however, some require further development in applying this skill to
predict molecular properties or analyze more complex structures. In Phase 4, students conduct practical
investigations; however, a few do not always demonstrate the ability to analyze and interpret results with
accuracy and depth.

Over the past three years, the school’s internal assessment data indicates that students’ attainment has
consistently been outstanding in phases 1and 2. In Phase 3, students’ attainment declined from outstanding
in the AY2021/22 to very good in the AY2022/23 before improving to outstanding in the AY2023/24. In Phase
3, attainment in physics fluctuated, rising from weak in the AY2021/22 to outstanding in the AY2022/23,
before declining to very good in the AY2023/24. Attainment in chemistry in Phase 3 improved from weak in
the AY2021/22 and AY2022/23 to very good in the AY2023/24. Similarly, in Phase 3 bioclogy, attainment
improved from weak in the AY2021/22 and AY2022/23 to outstanding in the AY2023/24. In Phase 4,
attainment in physics improved from weak in the AY2021/22 to outstanding in the last two academic years.
In chemistry, attainment declined from acceptable in the AY2021/22 and AY2022/23 to weak in the
AY2023/24. Whereas in biology, attainment improved from weak in the AY2021/22 to good in the last two
academic years. In science, GL-PTS data reflects a downward in Phase 2 as students’ attainment decreased
from outstanding in the AY2021/22 to very good in the AY2022/23 and weak in the AY2023/24. In phase 3,
students’ attainment in GL-PTS improved from very good in the AY2021/22 to outstanding in the AY2022/23
before dropping again to weak in the AY2023/24.

The school’s analysis of internal assessment data for the AY2023/24 indicates that the large maojority of
students in phases 1 and 2 and most students in Phase 3 make better than expected progress from their
starting points at the beginning of the academic year against curriculum standards. In phase 3, most
students make better-than-expected progress, whereas the large majority in physics, chemistry, and
biology make better-than-expected progress. In Phase 4, while most students in physics and biology maoke
better than expected progress, less than three-quarters of students in chemistry make the expected
progress.

In lessons and their recent work, while most students in Phase 1 make the expected progress, the majority of
students in phases 2, 3 and 4 make better than expected progress in relation to learning objectives that are
aligned with curriculum standards.

The school’s analysis of internal assessment data to track the progress of different groups of students
indicates that in Phase 1, boys make very good progress while girls make outstanding progress with no data
on the progress of the other groups of students in phase. In Phase 2, while low and high attainers make
outstanding progress, boys, girls, and Emirati students make very good progress, and students with
additional learning needs, including students of determination, make weak progress. In Phase 3, boys maoke
acceptable progress in science, while they make outstanding progress in physics and chemistry and good
progress in biology. Whereas girls in Phase 3 make outstanding progress in science and weak progress in
physics, chemistry, and bioclogy. While Emirati students in Phase 3 make good progress in science and
chemistry, they maoke acceptable progress in physics and biology, with no data of the progress of the other
groups of students in Phase 3. While both boys and girls make acceptable progress in Phase 4 chemistry and
biology, boys make outstanding progress in physics, while girls make good progress, with no data on the
progress of the other groups of students in Phase 4.

Next Steps:

1.

Enhance scientific reasoning skills to ensure consistent application of scientific principles, with a stronger
focus on justifying observations and explaining cause-and-effect relationships.

Accelerate structured practical investigations to enhance accuracy in measuring, analyzing and interpreting
results in phases 3 and 4.

Develop students' ability to apply scientific knowledge and skills to solve problems in unfamiliar real-world
contexts.



Learning Skills

Students learning skills and the impact on academic achievements are evaluated across all phases. Points taken
into consideration when evaluating expected learning skills in all phases are as follows:

¢ Engagement and the responsibility students take, for leading their own learning.
¢ |nteractions and collaboration with others to achieve shared learning goals.
¢ Successfully connect learning to other subjects and real life as global citizens.

Subject KG Cycle1 Cycle 2 Cycle3
Learning Skills Acceptable Good I Good I Good
Findings:

e Students demonstrate positive attitudes toward their learning. In Phase 1, they require frequent teacher
intervention to stay engaged, while in Phase 2, they become more independent but can still become
distracted. In Phases 3 and 4, students take greater responsibility for their work and can articulate their
learning clearly when prompted.

e Collaborative skills are developing, with notable improvement observed in phases 3 and 4, as groups work is
limited in phases 1and 2, and interactions are inconsistent. In science, group activities can be dominated by
a leader, leaving some members disengaged. In Phases 3 and 4, students engage more effectively in
discussions, particularly in English, where they summarize key events from Shakespearean tragedies and
contribute insightful points to discussions, aiding comprehension of complex vocabulary.

e Students make meaningful connections between different areas of learning. In Islamic education, they
reference Noble Hadith to support discussions on cooperation. In Phase 2, students apply their knowledge in
different subjects to English using subject-specific learning to enhance their understanding of different
writing styles. Real-life applications and UAE cultural connections are integrated into lessons, reinforcing
students' understanding of the world.

¢ Across adll phases, students conduct basic independent research but require significant teacher guidance.
The use of technology remains limited, and critical thinking and problem-solving skills are developing but not
embedded. In mathematics, students focus on procedural methods but have limited opportunities to apply
concepts to real-life problem-solving scenarios.

Next Steps:

1. Ensure effective integration of technology in lessons to enhance students’ innovation, inquiry, and research
skills.

2. Elevate students’ critical thinking and problem-solving skills across subjects to encourage independent
reasoning and real-life application of concepts.

3. Improve students’ collaboration skills to ensure active participation and meaningful peer interactions in all
phases.



PS2: Students’ personal and social development, and their
innovation skills

Personal Development

Performance
indicator Ka Cycle1 Cycle 2 Cycle 3
Personal
Development Acceptable Acceptable Acceptable Acceptable

Findings:

Across adll phases, students demonstrate o reasonable sense of responsibility for their learning and approach
tasks positively. They show developing self-reliance skills, but they do not consistently seek feedback from
teachers or peers. While students in phases 3 and 4 exhibit greater confidence and independence, this is
less evident in phases 1and 2, where students rely more on teacher guidance.

Students display self-discipline and generally interact respectfully with peers, readily assisting others. Bullying
incidents are infrequent, as students manage differences in a mature and respectful manner. While a
positive learning environment is evident across the school, some inconsistencies in adherence to school
rules are observed in lower phases, with occasional behavioral challenges noted in Phase 2.

Student-staff relationships are courteous and respectful across all phases. Students demonstrate empathy
toward their peers, including for those with additional learning needs and students of determination.

Students have a general understanding of safe and healthy living, however opportunities to reinforce these
concepts are inconsistent. Students are not provided with structured activities or clubs that further promote
their awareness of the significance of adopting healthy lifestyles and engage in physical activities.

While the school reported student attendance levels of 99%, this data did not consistently align with
observations. This discrepancy impacts the reliability of evidence related to students' personal development.

Next Steps:

1.

Encourage students to seek and apply feedback consistently across all phases to enhance self-relionce and
independent learning.

. Increase student participation in structured physical activities to promote a deeper understanding of healthy

lifestyles.

. Promote a culture of consistent student attendance to maximize learning opportunities and support

individual student progress.




Understanding of Islamic values and awareness of Emirati and
world cultures

Performance

Indicator KG Cycle1 Cycle 2 Cycle 3

Understanding of
Islamic values and
awareness of Good Good Good Good
Emirati and world
cultures

Findings:

e Across dll phases, students demonstrate a clear awareness and appreciation of Islamic values and their

influence on life in the UAE. They frequently reference values such as tolerance, honesty, and respect,
providing examples of how these values are manifested in their daily lives and within the UAE society.

Students are knowledgeable and appreciative of the heritage and culture of the UAE. They actively engage
in cultural activities and national celebrations. Through assemblies, lesson observations, students' work, and
discussions, students confidently articulate the history of the UAE and share information about its fomous
londmarks.

Students exhibit a strong sense of identity and cultural appreciation. They actively embrace their own
cultural traditions during the school’s International Day and show a genuine openness to integrating and
exploring other cultures within lessons. Their respect for diverse traditions and backgrounds enhances the
inclusive and multicultural environment of the school.

Next Steps:

1.

Strengthen students’ ability to apply Islomic values in real-life contexts to deepen their understanding of
moral and ethical decision-making.

. Enhance students’ exposure to global cultures and traditions to further develop their appreciation of

diversity and intercultural understanding.




Social responsibility and innovation skills

innovation skills

Performance
Indicator KG Cycle1 Cycle 2 Cycle 3
Socidl
responsibility and Acceptable Acceptable Good Good

Findings:

e Studentsin phases 3 and 4 demonstrate a clear awareness of their responsibilities within the school
community. Students in Phase 3 actively contribute to initiatives, including efforts to support students of
determination in school sporting activities. The School Council plays an active role mentoring younger
students, providing peer support and addressing concerns such as bullying through the school’'s welfare
procedures. In phases 1 and 2, students show a developing sense of responsibility, but their engagement in
school-wide initiatives is less evident. While they follow school expectations, they require greater
encouragement to take ownership of their role in the school community.

e Students across all phases enjoy their learning and remain motivated, though in phases 1 and 2, they rely
heavily on teacher direction and rarely take the initiative to extend their learning. In phases 3 and 4, students
demonstrate more independence, however innovative and enterprise skills remain underdeveloped across

all phases.

e Students have a general awareness of environmental issues, reinforced across various subjects. However, in
phases 1and 2, they show limited commitment to sustainable practices, including recycling and
environmental responsibility. While older students demonstrate a stronger understanding of sustainability,
their actions do not always reflect this knowledge. While some progress has been made, further efforts are
needed to promote consistent recycling habits and individual responsibility for maintaining o clean
environment, particularly addressing the issue of litter after the first break.

Next Steps:

1. Increase student-led initiatives to develop responsibility, leadership, and active participation in the school

community, particularly in phases 1 and 2.

2. Enhance students’ innovation and enterprise skills to promote independent thinking, problem-solving, and
creativity, across all phases.

3. Strengthen environmental awareness and sustainability practices ensuring greater responsibility for
recycling, waste reduction and maintaining a clean school environment, particularly ofter breaks.



PS3: Teaching and Assessment

Teaching for effective learning

Performance
indicator Ka Cycle1 Cyele2 Cyeles
Teaching for Acceptable Good I Good I Good
effective learning P

Findings:

¢ Most teachers demonstrate a secure understanding of their subjects and how students learn. In phases 2, 3
and 4, teachers have a strong grasp of their subject specialisms and adapt their teaching approaches to
support students at different levels, using a variety of strategies that engage and sustain interest. In Phase 1,
teachers have adequate subject knowledge but are less consistent in adapting their teaching strategies to
meet the needs of all learners.

¢ Most teachers manage time effectively, though opportunities for students to evaluate their own work,
reflect on their learning, and share their achievements remain inconsistent. In phases 2, 3 and 4, teachers
plan and use resources effectively, including diverse, stimulating and relevant resources. In Phase 1, bright
displays support students' recognition of letters and words, however in the other phases, classrooms often
lack visual learning aids, including displays of students' work that could enhance engagement and
motivation.

e Teachers use questioning techniques to assess students’ understanding, though they do not always
encourage students to respond in full sentences. In Phase 1, questioning is often teacher-led and moves
quickly from one topic to another, limiting deeper discussions. In contrast, in the other phases, questioning is
more effectively used to encourage extended responses, particularly in English and science, where group
work is integrated to deepen understanding.

¢ |esson planning generally includes modifications for diverse learners, though in a minority of lessons,
teachers do not fully implement these plans due to excessive time spent on whole-class discussions. The
quality of worksheets and learning materials varies. In the upper phases, more effective differentiation is
observed, such as in English, where students receive appropriately challenging writing tasks. However,
across all phases, higher attaining, gifted, and talented students are not consistently provided with
sufficiently challenging work, limiting their potential progress. Similarly, students with additional learning
needs, including students of determination, and low attainers do not always receive targeted support,
impacting their ability to improve from their starting points. Teachers do not always effectively monitor
teaching assistants, leading to inconsistencies in the quality of support provided to groups and individuals.

¢ Teachers provide opportunities for critical thinking and problem-solving across all phases in Islamic
education and social studies, and in phases 2, 3 and 4 in English, mathematics, and science. However, in
Phase 1, independent learning, investigation, and innovation remain underdeveloped, as teachers use a
limited range of instructional strategies.



Next Steps:

1. Strengthen the delivery of modifications in lesson plans, ensuring improved levels of engagement and
differentiaoted tasks that meet students’ needs and sustain motivation.

2. Implement systematic analysis of student performance data to track individual progress over time and
inform targeted support strategies.

3. Extend the use of diverse learning resources to promote independent learning, critical thinking and student-
led inquiry.



Assessment

Performance
Indicator KG Cycle1 Cycle 2 Cycle3
Assessment Acceptable Acceptable Acceptable Acceptable
Findings:

¢ |Internal assessment processes are consistently implemented across all phases and are generally aligned
with the school’s curriculum standards in Phases 2, 3, and 4. Assessment systems encble teachers to track
and monitor student progress across phases, allowing for basic measurement of academic achievementin
core curriculum subjects. However, assessments are not fully in line with the English National Curriculum,
leading to inflated judgments of students’ attainment.

¢ The school benchmarks students' academic outcomes in English-medium subjects against internationall
standards, utilizing assessments such as the Granada Learning (GL) Progress Tests in English (PTE),
Mathematics (PTM) and Science (PTS) which are annually administered for students in years 4 to 10.
Students also participate in external examinations, including the Cambridge International General Certificate
of Secondary Education (IGCSE) examinations in English, mathematics, physics, chemistry, and bioclogy for
Years 10 to 13. Additionally, the school engages in global benchmarking assessments such as the Trends in
International Mathematics and Science Study (TIMSS) and the Program for International Student
Assessment (PISA) to compare student performance against international standards.

e Assessment data is analyzed at a basic level each year, but long-term tracking of student performance
across different grades and phases is not yet in place. Teacher assessments lack internal and external
moderation, reducing the accuracy and reliability of attainment judgments. The analysis of individual student
performance is limited, providing teachers with some identification of strengths and areas for improvement,
though this remains superficial. While the school reviews data from different student groups, students with
additional learning needs, including students of determination, and those with gifts and talents are not
systematically included in the analysis.

¢ Teachers maoke adequate use of assessment information to inform teaching strategies, but their ability to
analyze and apply performance data effectively is inconsistent across phases. In stronger lessons, teachers
identify areas where students require additional support or challenge, making occasional adjustments to
their lesson plans.

¢ Teachers have a reasonable understanding of students’ strengths and weaknesses, but personalized
support to address individual needs is not systematically implemented across the school. Verbal feedback to
students is generally constructive and supportive, but written feedback is limited, providing students with few
opportunities to receive guidance for improvement in their written work. While students are encouraged to
self-assess their learning at a basic level, opportunities for meaningful self-reflection and peer assessment
remain underdeveloped.

Next Steps:




. Establish a systemaitic process for tracking student performance across academic years to ensure
accurate long-term monitoring of individual and group progress across all phases.

. Enhance middle leaders’ and teachers’ capacity to review and interpret assessment data to drive
instructional improvements.

. Ensure teachers effectively use assessment data to design learning activities that are tailored to the needs
of all students, particularly the most able.



PS4: Curriculum

Curriculum design and implementation

Performance
Indicator KG Cycle1 Cycle 2 Cycle 3
Curr!culum deS|gr.1 Acceptable Acceptable Acceptable Acceptable
and implementation

Findings:

The school offers a structured curriculum that meets the requirements of the National Curriculum for
England (NCfE) through the Cambridge curriculum, while integrating the Early Years Foundation Stage
(EYFS) framework in Phase 1. The curriculum is adapted to students’ needs and local context. Students
complete the International General Certificate of Secondary Education (IGCSE) examinations at the end of
Year 1, while AS and A-level courses are available in Phase 4. The school also follows UAE Ministry of
Education (MoE) requirements for Arabic-medium subjects.

The curriculum is plonned to provide adequate continuity and progression as students transition between
year groups and across phases. The curriculum design aims to facilitate the transition, building upon prior
learning and preparing students for subsequent academic challenges.

The curriculum, though balanced, lacks breadth, with a strong emphasis on core subjects and a limited
range of foundation subjects. Across all phases, creative and arts-based subjects are underrepresented,
restricting students’ exposure to a broader curriculum beyond core academic disciplines. In Years 10 to 13,
subject options are narrow but aligned with students' interests and future ambitions.

Cross-curricular links are appropriately planned in phases 1 and 2, allowing students to make basic
connections between different subject areas. In phases 3 and 4, students apply their knowledge across
subjects, particularly between Arabic-medium subjects and English, mathematics, and science, though
opportunities to develop critical thinking and problem-solving skills across disciplines remain inconsistent.

Annual curriculum reviews take place, ensuring that provisions meet students’ needs and align with internal
and external assessment requirements. Departments review curriculum areas regularly, making minor
adjustments to provision. However, in core subjects, units of work have not been sufficiently adapted to
align with PISA and TIMSS international benchmarking assessments, limiting students' preparedness for
these examinations.

Next Steps:

1.

2.

Expand curriculum breadth by integrating creative and arts-based subjects across all phases.

Strengthen cross-curricular connections by implementing consistent strategies that develop critical thinking
and problem-solving skills across all subjects.

Conduct a comprehensive review of core subject units to align with PISA and TIMSS benchmarks,
enhancing student preparedness for international assessments.




Curriculum adaptation

Performance
Indicator KG Cycle1 Cycle 2 Cycle 3
Curriculum
adaptation Acceptable Acceptable Acceptable Acceptable
Findings:

* Subject leaders collaborate with teachers to plan and modify the curriculum, ensuring it meets the needs of

most student groups, although to a better extent in phases 2 and 3. Programs of study are in place, and
lesson planning is reviewed to support the achievement of planned learning outcomes. However,
adaptations for students with additional learning needs, including students of determination and gifted
and/or talented students, remain limited.

Opportunities for students to be innovative, creative, and develop entrepreneurial skills are limited within
lessons and extracurricular activities. The school currently offers only soccer and robotics as extracurricular
options, whereds in previous years, a wider selection was available. Students express a strong interest in
expanding extracurricular offerings to broaden skill development. Opportunities for gifted and talented
students to extend their learning or take leadership roles in extracurricular activities are also limited.
Additionally, links with the local community are minimal, reducing opportunities for students to engage in
recal-world learning experiences beyond the school environment.

Activities that promote knowledge and appreciation of Emirati culture are embedded across the curriculum.
Lesson content naturally integrates connections to the UAE. As a result, students demonstrate a secure
understanding of Emirati culture, traditions and values. In Arabic-medium subjects, students further broaden
their understanding of modern-day Emirati society. Most lessons across the school incorporate connections
to UAE heritage and culture, reinforcing students’ learning by linking it to their experiences and daily lives.

Next Steps:

1.

Adapt the curriculum further to meet the needs of all learners, ensuring students with additional learning
needs, including students of determination as well as those with gifts and/or talents, receive targeted
support.

Expand the range of extracurricular activities to provide students with broader opportunities to develop their
skills and interests.

Increase opportunities for students to engage in innovative and creative learning experiences across the
curriculum and extracurricular activities.



PS5: The protection, care, guidance and support of students

Health and safety, including arrangements for child protection /

safeguarding

Performance

o —— KG Cycle1 Cycle 2 Cycle 3

Health and safety,
including
arrangements for Good Good Good Good
child protection /
safeguarding

Findings:

e The school has effective safeguarding procedures in place, including child protection policies that are
shared with all stakeholders. Most policies related to student safeguarding are implemented, and staff,

students and parents are generally aware of them. Students understand who to approach should they have

concerns related to bullying. However, a notice of concern was raised regarding the risk assessment
procedures in place for scientific experiments.

e The school provides a safe and secure environment for students and staff. With a significant increase in
student enrollment, effective supervision measures have been introduced, including monitoring at break
times and in corridors. Fire extinguishers are regularly checked, evacuation routes are displayed, and fire
exits are clearly labeled. While the school maintains appropricte safety records, recording of visits to the
clinic is inconsistent. Students enter and exit the school in an orderly manner, and school buses are well-
maintained and supervised, with additional support for students during arrival and departure.

¢ The school has effective maintenance procedures in place, including the use of a mobile application to
report and track the completion of maintenance tasks. Regular building checks are conducted and

recorded, with identified concerns such as the need for a new student entry/exit point and potential tripping

hazards around the playground being addressed.

¢ While the current school premises generally accommodate the student population, enhancements are
necessary to effectively support the anticipated increase in enrollment. The school clinic is small and has
one gudlified nurse responsible for students across all year groups, including Early Years (Phase 1). The
school’s facilities include a covered central area for assemblies and PE, science labs, an art room, and an
Inclusion room. The premises are accessible for wheelchair users, with ramps and an elevator providing
access to upper-floor classrooms.

¢ The school’s promotion of safe and healthy living is systematically built into most aspects of school life. The
school provides two canteens with facilities for freshly cooked meals, and the school nurse conducts

awareness sessions on healthy eating, oral health, and personal hygiene. Sporting activities are organized at

break times for older students, promoting physical activity and a healthy lifestyle.

Next Steps:




. Ensure staff regularly report and address potential safety hazards on school grounds to maintain a secure
environment.

. Ensure dll risk assessments are regularly updated to align with best safety practices, particularly in science
laboratories.



Care and support

Performance

e KG Cycle1 Cycle 2 Cycle 3

Care and support Good Good Good Good

Findings:

¢ Relationships between staff and students are positive and respectful. Students listen attentively to their
teachers and peers, and teachers ensure that students’ views and opinions are valued and heard. The
school has clear systems in place for managing student behavior, and expectations are well-communicated
to parents, students, and staff. While most teachers implement behavior support strategies effectively,
there are some inconsistencies in the application of behavior management systems, including the online
rewards system. Instances of bullying are rare, and when they do occur, they are addressed swiftly and
effectively. Students report that they feel safe at school, and school leaders take proactive steps to
maintain a positive and inclusive learning environment.

e The school has effective procedures in place to promote high attendance levels. Student attendance has
improved over time, and the school actively monitors and supports individual students to maintain strong
attendance rates. While attendance records are well-maintained for individual students, whole-phase and
school-wide attendance tracking is not yet systematic, limiting immediate access to attendance trends.

e There are currently 29 students with additional learning needs, including students of determination (3.44% of
the school’s student population), with the largest proportion in Phase 1. As the school roll continues to
expand rapidly, the inclusion team systematically identifies students with additional needs as they join the
school. School leaders have appropriate systems in place to identify students with additional learning needs
and those who are gifted and/or talented (G&T) through baseline and ongoing assessments. The inclusion
team categorizes the 11 identified G&T students according to their specific strengths, such as academic,
cultural, or sporting talents. The school takes guidance from external agencies, including healthcare and
therapy professionals, to support the identification of students with additional needs. The inclusion team and
social worker conduct appropriate diagnostic assessments in response to concerns raised by teachers or
parents.

¢ Documented Learning Plans, including Individual Education Plans (IEPs) for students with additional learning
needs, including students of determination, outline necessary adaptations and are regularly reviewed by
parents and staff. The school provides in-class support through inclusion teachers and assistants, but the
quality of support varies. Teachers do not consistently monitor how effectively students with additional
learning needs engage in their tasks, leading to inconsistencies in academic progress and classroom
participation. Personalized support is provided through small-group or individual pull-out sessions, but its
impact remains inconsistent across phases. Additionally, the school does not provide in school support
services (ISSS) for students with additional learning needs. Advanced Learning Plans (ALPs) for gifted and
talented students are in the early stages of development and are not yet systematically reviewed, limiting
their effectiveness in ensuring appropriate challenge for gifted and talented students. The inclusion team
works with teachers to modify lesson plans, yet in some cases, teachers do not provide sufficient challenge
for gifted and talented students, particularly in phases 1and 2. As a result, these students rarely engage in
extended learning opportunities once they have completed assigned tasks. The school has not yet
established a structured approach to measuring the effectiveness of interventions, affecting the overalll
support framework for students with additional learning needs.

¢ A counseling service is readily accessible, allowing students to self-refer when necessary. Careers and
vocational education are integrated into the IGCSE pathways from Year 10 onwards, guiding students in



selecting subject choices that align with their future university and career aspirations. However,
opportunities to expand vocational and career guidance further would enhance post-school preparation.

Next Steps:

1. Improve the awareness of staff and students of safe practices especially in the science laboratories.

2. Improve targeted support and challenge for students with additional learning needs, including students of
determination and those with gifts and/or talents, to ensure documented learning plans are effectively
implemented and monitored in lessons.

3. Expand career and vocational guidance beyond IGCSE pathways to provide students with a wider range of
post-school preparation opportunities.



PSé: Leadership and Management

The effectiveness of leadership

Performance Indicator Quality judgement

The effectiveness of leadership Good I

Findings:

The principal and leadership team establish a strategic direction that they clearly communicate with the
school community. The leadership's commitment to the UAE national and Emirate priorities is evident in the
school's shared vision. Leaders demonstrate a commitment to inclusion. In response to the recent growth in
student numbers, school leaders have recruited qualified teachers to meet the diverse needs of students.
They have also restructured the inclusion department, placing greater emphasis on addressing individual
student needs within lessons and, when necessary, through targeted small-group support.

Most leaders demonstrate secure knowledge of the curriculum and best practices in teaching, learning, and
assessment. They have ensured that the curriculum and range of assessment and examination strategies
provide students with suitable learning experiences and gqudalifications. Professional development programs
effectively support teachers in understanding the needs and strengths of students with additional learning
needs, including students of determination, as well as those with gifts and/or talents.

The school fosters professional and collaborative relationships, though inconsistencies in internall
communication occasionally lead to misunderstandings among staff. Effective systems for parent
communication and stakeholder engagement are in place, with mechanisms for gathering stakeholder
feedback developing further. Most heads of department understand their responsibilities and accountability,
contributing to a generally positive morale within the school.

Leaders at all levels demonstrate an understanding of necessary school improvements and have taken
positive steps in several areas. Since their appointment, the maojority of school leaders have prioritized capital
projects and site improvements but have not yet fully addressed shortages in classroom resources,
particularly in new technologies.

Since the previous inspection, school leaders have successfully improved student outcomes in external
examinations and have maintained improvements over time through effective staff and student induction
programs. Their improvement planning reflects a collective and structured approach to leadership
responsibilities. School leaders ensure complicnce with all statutory and regulatory requirements,
demonstrating a good capacity for further school development.




Next Steps:

1. Improve internal communication strategies to ensure all staff and students clearly understand leadership
expectations and priorities.

2. Accelerate plans to enhance classroom resources and integrate new technologies to support effective
teaching and learning.

3. Implement a system for ongoing evaluation of leadership practices to ensure sustained improvement and
responsiveness to school needs.



School self-evaluation and improvement planning

Performance Indicator Quality judgement

School self-evaluation and improvement planning Acceptable

Findings:

e School leaders have adequate systems for identifying strengths within their provision, but their

understanding of areas needing improvement remains inconsistent. They monitor teaching quality and
perform basic analyses of assessment outcomes; however, these processes are not thorough, consistent,
or well-triangulated. Leaders are open to external evaluations, including registration as an assessment
center, and have implemented some limited improvements based on recommendations from the previous
inspection report. Despite this, their self-evaluation processes remain inconsistent and lack a systematic
approach. For instance, only a small number of senior staff analyze assessment outcomes, and
performance is not compared across different class groups.

School leaders and heads of departments monitor teaching through termly lesson observations, but their
evaluation processes lack rigor. Lesson feedback focuses appropriately on student achievement, but
observations often present an overly optimistic view of teaching quality and student progress. There is
limited investigation into the discrepancies between lesson observations and internal assessment outcomes,
which reduces the accuracy of self-evaluation.

School leaders incorporate previous inspection improvement areas into the School Development Plan (SDP)
and use student performance data to identify additional areas for improvement, referenced in the Self-
Evaluation From (SEF). However, the SDP's impact on meaningful progress is limited by the SEF's inability to
clearly define improvement needs. Further, the albbsence of measurable success criteria within the SDP
results in a lack of shared vision and clarity on how targets improve student achievement.

The school has made progress in addressing the majority of previous inspection recommendations, though
school leaders acknowledge that further improvements are necessary. Over time, the school has
maintained performance in most areas, with some areas improving and a few areas declining. Leaders
attribute declining performance in some areas to staff turnover and challenges in meeting the needs of a
growing student population.

Next Steps:

1.

Enhance school self-evaluation by clearly identifying areas for improvement and integrating them as
actionable priorities in the School Development Plan (SDP).

Define measurable success criteria within the SDP to provide clarity on expected outcomes and ensure
accountability in achieving improvement goals.

Strengthen the use of whole triongulated school assessment data to include precise improvement targets in
the SDP.




Parents and the community

Performance Indicator Quality judgement

Parents and the community Acceptable

Findings:

e The school encourages parental involvement in their children's education by seeking and responding to their
views and ideas. Parents contribute positively to school priorities through the Parent Council and actively
support school events, including fundraising initiatives. They regularly participate in surveys, and their
feedback is considered in school planning.

e Communication with parents occurs regularly but inconsistently. The school uses a limited range of tools to
engage parents in school life, including electronic communication and parent orientation sessions. Families
are encouraged to share their ideas and concerns through the school's open-door policy, and termly
parent-teacher meetings provide updates on student progress.

e Parents receive regular reports on their children's academic progress and attainment across all subjects.
These reports include feedback on students’ learning skills and social development, though the depth and
consistency of feedback vary.

¢ The school occasionally engages with the local and national communities through initiatives such as parent
workshops, student volunteering in phases 3 and 4, and collaborations with organizations like the Red
Crescent. Additionally, the school has a Student Council, where students contribute by organizing and
presenting suggestions on various school matters. However, community engagement remains limited, with
few structured opportunities for students to develop their sense of social responsibility beyond these
initiatives.

Next Steps:

1. Establish a structured and consistent communication strategy to ensure regular updates and meaningful
engagement with parents.

2. Increase opportunities for parental involvement through expanded initiatives, workshops and collaborative
school activities.

3. Broaden the range of community engagement initiatives to strengthen students' social contributions and
connections with local and national organizations.



Governance

Performance Indicator

Quality judgement

Governance

Acceptable

Findings:

¢ The governing body meets termly and includes the school’s owner, parents, staff, and community

representatives. Parent governors maintain close links with the Parent Council, ensuring that parental views
are communicated to all governors. Governors periodically survey parental opinions, but there are no
equivalent systems in place to gather input from staff or students. As a result, governors have only partial
insight into stakeholders' views when making decisions.

Governors monitor school improvement through discussions with the principal and a few other school
leaders. They have a basic awareness of the School Development Plan (SDP) but lack structured systems for
evaluating its implementation. While governors visit the school periodically, they do not have formalized
procedures for reporting their findings or aligning their observations with SDP targets. Recent visits have
focused on lesson activities, student behavior and the Inclusion Provision, but their oversight remains
inconsistent. Governors hold school leaders accountable by setting and reviewing performance targets for
the principal, including ensuring robust staff performance review systems. However, they do not
systematically review school leaders’ analysis of students' assessment outcomes, limiting their ability to
make data-informed decisions.

Governors acknowledge the high turnover of teachers, which is a concern for both parents and students,
but they lack well-defined strategies to address this issue. They support the principal’s efforts to improve
staffing, though budgetary constraints remain a key challenge in strengthening teaching quality. While
governors are aware of the limited technological and digital resources available, they do not prioritize this as
an area for improvement. Despite these limitations, the governing body has had a positive impact in specific
areas, such as developing sports and recreational facilities over time. Governors ensure that the school
meets all statutory requirements.

Next Steps:

1. Establish structured systems for gathering input from staff and students to ensure their views inform

governance decisions and school improvement planning.

2. Strengthen the impact of governors' school monitoring by aligning visits more closely with key priorities

outlined in the SDP.

3. Enhance the analysis of student achievement in assessments and examinations to provide governors with

data-driven insights for more effective priority setting.



Management, staffing, facilities and resources

Performance Indicator Quality judgement

Management, staffing, facilities and resources Acceptable

Findings:

e The school's day-to-day management, routines, and procedures are adequately organized, ensuring the

school operates smoothly. Timetabling is well-structured and meets the needs of students and staff.
However, arrival and dismissal procedures require further organization to improve efficiency and ensure
smoother transitions.

The schoolis adequately staffed, with the majority of teachers holding suitable qualifications. However, the
professional development program lacks consistency and structure, limiting its impact on enhancing
teacher effectiveness and improving student outcomes, particularly for different groups.

Recent investments in school premises and facilities have improved the learning environment, particularly in
Phase 11, providing better support for students' educational experiences. While the school premises are
adequate to support a limited numlber of programs, learning spaces are generally appropriate but do not
consistently provide a fully optimized environment for teaching and learning.

Resources are sufficient to support adequate teaching and learning, with all classrooms equipped with
whiteboards. However, existing resources, including technology and age-appropriate hands-on learning
materials could be used more effectively to bring the curriculum to life, thereby optimizing student
engagement and overall learning outcomes for diverse learners.

Next Steps:

1.

Expand and evaluate the professional development program to ensure it aligns with staff needs, enhances
teaching practices, and improves student outcomes, particularly for different groups.

. Ensure equitable and consistent access to specidlist facilities by optimizing scheduling and resource-sharing

agreements.

. Enhance the availability of resources that bring the curriculum to life, including the use of technology and

age-appropriate hands-on learning materials, to improve student engagement and enrich learning
experiences across all phases.

If you have a question or wish to comment on any aspect of this report, please contact irtigoa@adek.gov.ae



mailto:irtiqaa@adek.gov.ae
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